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Social Learning in the 21 ' Century:

Using the cLc to turn today’s thinking into tomorro w’s action
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“Learning is in the relationships between people ra ther than the
acquisition of information” McDermott

The UniServity cLc is has the capacity to place learners into safe and
secure communities with access to a suite of familiar social networking
tools, allowing them to establish meaningful, relevant and authentic
learning relationships with partners with different skills, opinions and
backgrounds, so that they can collaborate in discussions, share tasks,
review and assess each other's work and co-construct knowledge;
arriving at a shared understanding and deep learning in alignment with
core skills and standards.
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' The ability to belong to multiple learning communities, each with their

own defined points of contact, allows learners to break free of the

constraints of the traditional classroom. This allows teachers to

supplement and transform existing practice by extending access to

learning opportunities beyond the constraints of the school day irrespective of time and location; making learning a

part of daily living rather than a narrow band of time when heads are filled in defined timetabled slots defined by a
series of bells.




“It takes a village to educate a child” Ashanti proverb

In today’s global economy it has never been more important to
move beyond the village, to embrace opportunities that exist
beyond our classrooms and to give young people the skills they
need to create their own partnerships, form dynamic learning
relationships, and access learning within a global context.

cLc and Social Networks: A case study

Students may be organised into a variety of different study groups. These can be organised formally by the teacher
or informally by the students themselves by selecting partners from the approved list of collaborators and
audiences defined by their teachers.

Fig 1: Schools create the User Directory for their students,
defining the scope for student collaboration, communication and
sharing via their personal ePortfolio spaces.
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Fig 4: Diego has a link to his ‘Buddies” area in his
ePortfolio. He has embedded a Slide.com guest book to
connect to his authenticated friends around the world.

Fig 5: A Link to Diego’s Study Groups on his personal Home-space allows him to
directly access his learning partners via their personal spaces.

In Mathematics, Diego is connected to
students in his own class but also to Yiu
Lung Kwan, a math'’s student in Singapore

As a native Spanish speaker, Diego is in a
study group which includes other native
speakers and a high attaining student from
the same school.

For a climate project Diego has selected his
own learning partners for project based
work. He has included Yiu Lung and a
student from Hong Kong who like him is
interested in creating art from recycled

materials.
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Redefining Learning Communities

The UniServity cLc allows educators to make use of
the richest resources from within and beyond their
immediate communities; resources that have
traditionally been inaccessible or unavailable on a
day to day basis thus offering extended curriculum
opportunities and choice. These might include
parents, experts, mentors; learners in different
grades, different schools and learning partners from
diverse backgrounds, races, nationalities, religions;
with a wealth of languages, skills and differing
opinions; whilst themselves learning from fellow
professionals in extended global communities of
practice. In the UniServity cLc every member of every
community has the potential to be a learner, an
educator and a learning mentor. Each community
created provides the context, audience and partners
for purposeful authentic learning.

Fig 8: Social Learning removes the walls of the classroom allowing students to collaborate vertically, just as they
would in the less formal environments of the home and the playground.

Fig 9: Peer mentoring as part of a transition unit. Vertical collaboration
across schools is lead by the students themselves.

Fig 10: Year 8

students broadcasting their podcasts to an international
audience. Without an authentic audience

podcasts, recordings and movies lose relevance.

Fig 11: Year 4 students teaching their peers about pollution in their locality



Fig 13: Responses from Year 4 students in
Hong Kong.

As with any contributions made, users can search for fellow contributors using the user directory should they
want to work together further. Since students make meanings through interactions with each other and with the
environment they live in, successful application of the cLc demands that every learner is seen as unique, offering
differentiated access to resources, communities and opportunities, opportunities for personalization of learning and
the learning environment and an equal voice to all. It celebrates diversity and utilises and rewards it as a means to
add depth and breadth as a key component in the learning process.

The cLc allows students to deepen their understanding
in real and relevant situations with purpose and
authenticity. It also supports students in learning to
learn; developing the skills and attributes essential to
learning in a C21st knowledge democracy. It not only
supports lifelong learning but also learning that is ‘Life-
deep’ and ‘Life-wide’.

Fig 14: Students with PDA'’s using the cLc for anytime
and anyplace learning.



2. Shifting Control to the Learner
The responsibility for learning

Successful implementation of the cLc supports schools in shifting the responsibility for learning increasingly
towards the learner. In a knowledge economy the teacher can no longer be expected to be fully or solely
accountable for a student’s learning. The teacher has traditionally been the active participant in the classroom;
researching, planning, delivering, supporting and assessing while the learners have been allowed to adopt a far
more passive role as recipients of the knowledge, skills and attitudes demonstrated and imparted by the teacher.
Effective use of the cLc allows teachers to supplement or adapt their traditional practice through taking on the role
of a facilitator with the intention of helping the learner to gain their own understanding related to their personal
experience through skilled questioning, targeted support, and provision of learning frameworks and through
continuous dialogue with students.

Fig 14: Two year 4 children act as a scribe during the start of a lesson on Chinese Culture. Simply making notes
and adding some links whilst the teacher is talking produces the bones of an article that the class will later
collectively construct.

The cLc recognises the importance of the learner being actively involved and at the centre of the learning process
and offers unique opportunities to enhance levels of motivation through provision of a personalised and
customisable learning environment accessible at times best suited to the individual's needs and with access to
differentiated levels of resources and support. The availability of familiar social networking tools within a single,
safe and secure environment supports schools in bridging the divide between the use of technology at school and
the wider world; using C21st technologies to connect C21st learners with collaborators, mentors and audiences
who's opinions, contributions and personal experiences inspire, engage, enthuse and ultimately matter. Such
availability also affords the opportunity for every learner to assume multiple additional roles, such as mentor,
teacher, critical friend or devil's advocate as the situation demands.

Teacher as knowledge giver

When students have access to vast quantities of information at their fingertips they need to be educated to be
critical consumers of knowledge. Teachers can no longer present limited views of the world and how it works.
Students need access to levels of expertise previously seldom seen in the classroom and skills to critically analyse
the information they are presented with. By opening up the world of industry, inviting parents and the community to
take part and extending learning outside of familiar territories, the learners experience is immediately enhanced.
Using learning partners, for example, parents, industry experts or other schools from around the world, teachers
are able to extend the learning opportunities beyond their own



specialism and invite the experts to set projects and give new dimensions on particular learning objectives. This

expertise can be shared across schools.

Fig 16: Year 3 students exercising curriculum
choice . A traditional unit of work on volcanoes
has been transformed into a unit on natural
phenomena. The teacher is allowing the students
to select their own phenomena to study whilst she
models the learning journey herself in a study of
volcanoes.

Fig 15 Tom Browne, Singapore Youth Olympic coach is
mentoring students from around the world in the UniServity
Youth Olympics games 2010 Project. Time is no longer a
barrier as the professionals can work both synchronously
and asynchronously at times to suit all participants

Fig 17: C21st skills empowering lifelong learners. These students are using a forum to collect examples of the 6
thinking hats in action before going on to use a thinking hats survey to review their approach to a unit of work.



Students as teachers

Fig 18: Students at this school have
been recording extracts from key texts
to support students with special
educational needs. They have also
produced nursery rhymes in Putonghua
for students in their primary feeder
schools who have started learning
Chinese.

Finally, parents at the same school are
recording GCSE text extracts in
Chinese to support the understanding
of second language learners.

Phil Stubbs, Director of Educational Development, U

For further information on how the cLc Learning Pla
teaching and learning, please visit ~ www.uniservity.com
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Fig 17: Students working together to
produce revision podcasts which are
then shared within and beyond their
own school.

tform is helping to remodel, transform and improve
Alternatively, call UniServity on 01189 533220



